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ABSTRACT 

The Illinois State Board of Education contracted with 
Eastern Illinois University to survey the local school districts and 
identify the operating models of programs to assist and support 
beginning teachers and to ascertain what innovative activities were 
occurring. Specifically the questionnaire addressed the following 

demographic characteristics of the responding districts; 
(2) programs introducing beginning teachers to district policies, 
guidelines, and/or expectations! (3) whether the information was 
provided on teaching strategies/instructional processes! and (4) 
whether the district had a formal program for beginning teachers. A 
sf^if 1 5 "°* 598 8Cho °l districts responded to the questionnaire. Results 
indicated that there are very few beginning teacher induction 
programs in Illinois, if such programs are assumed to include not 
only orientation of beginning teachers to district policies and 
practices, but also provision of information about instructional 
strategies and the instructional process in a manner especially 
accommodated to beginning teachers. Materials seat by the few 
programs available consisted of one-page orientation day agendas, 
support activities, and consulting agreements. Programs varied widely 
by formality, number of times implemented, materials used, and 
content. Appendices present the questionnaire, a summary of 
responses, a list of school districts with special group instructions 
for beginning teachers, and excerpts of district materials for such 
programs. (CB) 
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SURVEY OF ILLINOIS INITIAL YEAR OF TEACHING PROGRAMS 
Introduction 

in 1985 the Illinois General Assembly passed a body of legislation 
known as the Education Reform Act of 1985. Among Its many provisions 
was a mandate to the Illinois State Board of Education (ISBE) to conduct 
a review and study of the initial year of teaching with a view to 
designing "a program to provide support and assist in the orientation 
of individuals in their initial year of teaching," The ISBE contracted 
with Eastern Illinois University to survey the local school districts 
of Illinois in order to identify operating models of such programs and 
ascertain what innovative activities were occurring in this area. 

Methodology 

A questionnaire was constructed by a research team and field tested 
with a group of selected school district superintendents. Specifically, 
the questionnaire was designed to address the following areas? 
a) demographic characteristics of the responding districts! b) whether 
there was a program in place for Introducing beginning teachers to 
policies, guidelines, and/or expectations of the district! c) whether 
the district provided Information on teaching strategies/Instructional 
process for the beginning teachers! and d) whether the district had 
a formal program specifically tailored to help the beginning teacher. 
The questionnaire was revised on the basis of these superintendents' 
suggestions and was mailed on August 1, 1986, to the m regular operating 
districts in the state, a* well as to the Department of Corrections 
district and to Illinois' one non-operating district (no responses were 
received from these latter two districts and It was decided not to include 



them fn the survey population). Raspondents were Instructed to return ; 
the questionnaires by August 15. As of the final cut-off date of August 
25, usable returns had been received from 598 of the 994 regular operating 
districts. This resulted In a return rate of 60t. The responding 
districts were generally representative of the types and enrollment 
sizes of the districts In Illinois (see Tables 1 £ 2). There was a 
slight over-representation of secondary districts and medium size 
districts (3*000 to 12,000} and a slight under-representat Ion of large 
districts (12,000 and above). The return profile was generally similar 
to that of a recent ISBE study which used an almost Identical population 
( School District Response to Senate Joint Resolution No, 25 ). Further, 
a chi square test for goodness of fit failed to show any significant 
difference In the obtained return rates and the expected return rates 
(chi square ■ 9. 628? df « 6; p< .05). 



TABLE 1 

Distribution Of Respondents By Type of District 



Type of District 


Statewide 
DIstribut Ion 


Respondent 
DIstribut ion 


Response 
Rate 


f lementary 


430 


242 


561 


Secondary 


121 


85 


701 


Unit 


443 


268 


604 


No Response 




3 












Total 


994 


598 


601 



9 

ERIC 



5 



TABLE 2 

Distribution of Respondents by Size of District 



Enrol Iment Size 
of District 



Statewi de 
Distribution 



Respondent 
Distribution 



Response 
Rate 



Less than 250 


183 


94 


511 


250 - 499 


185 


97 


53* 


500 - ggg 


250 


15? 


6l| 


U000 - 2,999 


278 




65% 


3.000 - 5,999 


63 




73* 


6,000 - 11,999 


23 




78* 


12,000 and above 


12 




331 


No Response 




? 





Findings 

The following descriptive narr^U ,41; not report percentages 
of non-respondent, ,f these non-mtw^^ are less than 5* of the 
total. If the non-respondents comprMe 5* or more of the total, they 
will be reported. |„ the following narrative, responses may sometime, 
total more than 100* due to rounding. 

The urban/suburban/rural character of the responding districts Is 
presented in Table 3. Of the responding districts, 6* were urban, 33 * 
were suburban, and 6 It were rural. 



# 

6 



TABLE 3 

Urban/Suburban/Rural Distribution of Responding Districts 



Location of District 

Urban 

Suburban 

Rural 

No Response 



Number Percent 

Districts of Total 

34 6 

198 33 

361 6i 
5 



The numbers of beginning teachers per district are reported in Table 
k. Of the districts responding, 231 had no beginning teachers during 
the last academic year, 2k% had 1 beginning teacher, 131 had 2 beginning 
teachers, t8| had 3-4 beginning teachers, 12* had 5-10 beginning teachers, 
81 had 11-30 beginning teachers, and 21 had more than 30 beginning 
teachers. Over 60* of the respondent districts reported two or fewer 
beginning teachers, This finding might be expected when the distribution 
of districts by enrollment is examined (see Table 2), since 53% of the 
districts had rather small enrollments (i.e., less than 1,000), 

TABLE k 

Beginning Teachers per District 



Number of Number 
Beginning Teachers Districts 



Percent 
of Total 



0 136 23 

1 139 Ik 

2 7k , 3 

3 " * 107 18 



TABLE k (Continued) 
Beginning Teachers par District 



Number of Number 
Beginning Teachers Districts 



Percent 
of Total 



5 " 10 70 , 2 

11-30 M 8 

More than 30 ^ 2 

No Response ji, 



When asked whether beginning teachers were given Information on 
procedures, guidelines, and/or expectations of the school districts, 
941 of the responding districts said that they were, while 6| said that 
they were not (see Table 5), 



TABLE 5 

Beginning Teachers Given Information 
On Proeedures/Gu I del I nes/Expec tat i ons 



Number Percent 

Districts of Total 

Yes 558 gi» 

No 35 6 
No Response g 



When asked whether beginning teachers were formally given Information 
about teaching strategies/instructional process, 58t said that they 



8 



6 



were - along with non-beglnnf ng teachers, 12% safd that they were - 
with beginning teachers only, and 3 1« said that they were not given 
such Instruction In any context (see Table 6). 



TABLE 6 



Were Beginning Teachers Formally Given Instruction 
About Teaching Strategies, Etc,? 



Number Percent 
Districts of Total 



Yes, Along With Non 


-Beginning Teachers 


338 


58 


Yes, With Beginning 


Teachers Only 


69 


12 


No 




180 


31 


No Response 




11 





When asked If the district had a formal program to assist beginning 
teachers, 224 said yes, 72* said no, and 54 fa! lea to respond to this 
Item (see Table 7), 

The previous three questions might seem to be overlapping, but they 
were In fact designed to discriminate among discrete factors Involved 
in the assistance and support of beginning teacher j. 

TABLE 7 

Does The District Have A Formal Program 
To Assist Beginning Teachers? 



Yes 
No 

No Response 



Number Percent 
Districts of Total 



134 22 
*33 72 
31 5 



When asked who should have responsibility fop a formal program to 
assist beginning teachers, 12* responded that It should be a college) 
university, 63% said the local district, 2| said the state, 11* said 
"other" (which was usually specified to indicate a combination of the 
previously offered choices - most often a combination of a 
college/university and the local district), k% said such a program was 
unnecessary, 7* failed to respond (see Table 8). 



TABLE 8 

Who Should Have Responsibility For A 
Program To Assist Beginning Teachers? 





Number 


Percent 




Districts 


of Total 


Col Jege/UnlversI ty 


71 


12 


Local District 


379 


63 


State 


13 


2 


Other 


68 


11 


Program Not Necessary 


2k 


k 


No Response 


<*3 


7 



Of the 558 respondents Indicating that their beginning teachers 
were given information on procedures, guidelines, and/or expectations 
of the school district, 28* indicated that this was done once a year, 
7t said it was done twice a year, 11* stld it was done monthly, 2* said 
weekly, 1* said daily, kk% said it was done on an as-needed basis, and 
7* responded "other," Frequently those responding "other" specified 
this as being done more often earlier in the year with a tapering off 
later In the year. There was a 7* no-response to this item. As to 



who does this Instruction, 151 Indicated that ft was done by the 
superintendent, 33% said the principal, 31 said some other administrator, 
11 safd a department chair, and 47% indicated some combination of the 
previous choices. The context for this Instruction was reported as: 
28% one-on-one, 271 small group, 3t large group, Forty-two percent 
responded ••other" and indicated that a combination of one-on-one, small 
group, and large group was employed. The place where this was done 
was; 74% in the assigned school building, 16| in the district office, 
and 101 ''other." Again, this was usually specified to mean in a 
combination of both the assigned school building and the district office. 
In 93t of the cases, the provider of this Information was not additionally 
compensated. Respondents frequently commented that this was considered 
as part of the provider's regular duties. In 95* of the cases, the 
beginning teacher was not additionally compensated, in 70% of the cases, 
there was no evaluation of this activity made by the provider, in 72% 
of the cases, there was no evaluation of the activity made by the 
recipient beginning teacher. 

Of greatest Interest In this survey were those districts who responded 
that they gave beginning teachers Information on procedures, guidelines, 
and/or expectations of the district (question #5), who also indicated 
that they had a formal program to assist beginning teachers (question 
#25), and who additionally Indicated that they formally gave Information 
to beginning teachers about teaching strategies and the Instructional 
process In a group devoted exclusi vely to beginning teachers (question 
#14b). The last consideration was thought to be an Important 
discriminator in Identifying a true Initial year of teaching program, 
since responses that beginning teachers were given Information about 
Instructional strategies In a setting that Included non-beginning teachers 



m| 9 ht wel ' Indicate that such Instruction was simply part of the regular 
In-service staff development routinely provided to all teachers In the 
district. 

Returns for the 25 districts which had a concurrence of the above- 
mentioned three factors (providing Information on district policies, 
having a formal assistance program, and providing separate Instruction 
for beginning teachers on teaching strategies/instructional process) 
were examined. A profile emerged indicating that this type of district 
tends to be a suburban elementary district with an enrollment of between 
1,000 and 3,000 (see Tables 9, 10, and 11). This does not mean, however, 
that elementary districts are more likely to have this type of program 
than are secondary districts - only St of all responding elementary 
districts reported having such a program, while 9t of alt responding 
secondary districts reported having one. However, since there are many 
more elementary districts than secondary ones, If a three-factor 
assistance program exists It Is likely to be In an elementary district. 
The range of numbers of beginning teachers In the 25 districts with 
this type of program Is, surprisingly, quite broad (see Table 12). Also, 
perhaps contrary to expectations, approximately 56% of the districts 
having an Initial year of teaching program have 4 or fewer beginning 
teachers. 

TABLE 9 

Urban/Suburban/Rural Distribution Of Districts 
Having Formal initial Year Of Teaching Programs 



Number Percent 
Districts of Total 



Urban 
Suburban 



1 

17 



k 
68 



10 

TABLE JO 

Typs Of DlttrUt Having An Initial V^ar Of Teaching Program 



Number Percent 
Districts of Total 



Elementary jj 52 

Secondary g 32 

Unit *t 16 



TABLE 11 

Enrollment Of Districts Moving An Initial 
Year Of Teaching Program 



Number Percent 
Enrollment Districts of Total 



Less Than 250 


k 


16 


250 - 499 


1 


d 


500 - 999 


5 


20 


1000 - 2999 


12 




3000 - 5999 


1 


k 


6000 - 11999 


2 


8 



13 



I ! 



Number 



0 
1 

2 

3 - 4 
5 - 10 
11 - 30 
More Than 30 
No Response 



TABLE 12 

Number Of Beginning Teachers In Districts 
Having Initial Year Of Teaching Programs 



Number 
Districts 



3 

2 

7 
5 
3 
2 

7 



Percent 
of Total 



k 
12 

8 
28 
20 
\1 

8 
8 



Topics Included in the above-cited 25 districts' assistance programs 
are Indicated as follows: discipline - 22 yes, 2 no, 1 unsure; 
instructional planning - 25 yes; student relationships - 25 yes; 
professional relat lonships -17 yes, 3 no, 5 unsure; and stress management 
- 10 yes, 11 no, k unsure (see Table 13). Likelihood of inclusion of 
these topics is similar to the national pattern (as reported In Eastern 
Illinois University's Survey of State Initial v eaP of Teaching Programs, 
1986), except that the Illinois programs are slightly less likely to 
Include discipline and somewhat more likely to Include student 
relat lonships. 
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TABLE 13 



Topics Included in Initial Yoor 


Of Teaching Programs 






Number R as pan 


ding 


Topic 


Yes 


No 


Unsure* 


u i sc t p 1 1 


22 


2 


1 


instructional Planning 


25 




** 


Student Ralat fonshlps 


25 


» 


m 


Professional Re hit Fonsh Ips 


17 


3 


5 


Stress Honagemant 


10 


11 


4 



Information on the above topics In the 25 districts is provided 
by the following personnel: principal 9, other administrator 3, assigned 
"helping" teacher 2, a combination of the jbovo 9, and "other" 2. 

Providers of information on the above topics in these districts 
are not additionally compensated in 22 of the cases, | n i Q f t he cases, 
they receive extra pay. And in 2 of the cases compensation was reported 
as "other," 

Beginning teachers in these districts are not additionally 
compensated in 23 of the cases. In the remaining two cases they receive 
released time. 

The provider does not evaluate effectiveness of provision of 
information on the above-cited topics In these districts in 14 of the 
cases. In 7 of the cases evaluation is completed by the provider through 
a rating form and In 3 of the cases It Is done orally. Some "other" 
method of provider evaluation was reported in I of the cases. 

The beginning teacher does not formally evaluate the effectiveness 
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13 

of the provision of In for mot Ion on the above-cited topics fn 16 of the 
cams. In 6 of the coses It Is evaluated through a ratinci form, In 
I of the cases It Is dona orally, Some M othor M method of evaluation 
by the beginning teacher was reported In 2 of tha cases, 

Responding to the quant Ion of whether the provider received 
specialised training for the assignment of providing this information, 
the 25 districts indicated 18 yes (t* yes, with the special training 
being provided within t>ie assigned school building; 5 yes, with the 
special training being provided at a district workshop; 9 yes, with 
the special raining being provided In some other manner [specification 
comments Indicated that this was usually through some combination of 
the previous choices]}* No specialized training was oported by 6, 
There was 1 no response (see Table RO- 
TABLE 14 



Did The Provider In Initial Year Of Teaching Programs 
Receive Specialised Training And Where Was This Training Received? 



Where Training Was Rectjfved 


Number 
Districts 


Percent 
of Total 


Yes, Within School Building 




17 


Yes, At District Workshop 


5 


21 


Yes, On College/University Campus 


0 




Yes, Other Manner 


9 


38 


No Specialised Training Received 


6 


25 


No Response 


1 




Of the 25 districts reporting 
(positive response to questions 


the existence of a 
5» 14b, and 25), 3 


three** factor program 
Indicated that the 
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Hi 

major emphasis of the program was assessment (providing evaluation of 
the beginning teacher), I Indicated that It was, remediation (providing 
corrective measures for deficient performance), and 1? Indicated that 
It was support (providing general assistance not Involving remediation). 
An additional k of the respondents left the Item blank or indicated 
some combination of the above choices. This latter response was similar 
to that of k\% of states with initial year of teaching programs in Eastern 
Illinois University's Survey of States Initial Year of Teaching Programs 
where these states refused to make a forced choice of only one of the 
above emphases. 

When asked If their program was Individualized according to the 
specialized needs of each beginning teacher, 19 or the 25 districts 
said that it was, 4 said that it was not, and 2 did not respond. 

When asked for an opinion on whose responsibility a formal program 
to assist beginning teachers should be, 23 of the 25 districts responded 
that It should be the local district's responsibility. One district 
responded "other," adding the comment that ft should be the responsibility 
of a combination of the choices provided In the question. There was 
I no response. 

To Improve the likelihood of response, information on program budget 
and program evaluation was not sought on the Initial questionnaire. 
However, a follow-up questionnaire was sent to the 25 districts who 
Indicated that they had a three-factor program. Seventeen usable 
responses were received. Among these 1? districts, the average number 
Of beginning teachers last year was 5,i», 

Of these 17 districts responding to the fo I low-up questionnaire, 
only seven could provide a budget figure for their program. The beginning 
teacher program budgets for these seven districts are listed here, with 

17 
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the number of beginning teachers in the district listed Immediately 
after the budget figure; $37,000/?, $1 ,000/12, $1,000/8, $600/5, 
$$00M, $300/3, and $100/3. Bcemr.e of the disparity between the first 
set of these figures and the remaining six, on overage would not be 
a meaningful figure, The ten districts which did not supply a budget 
figure Indicated that costs were mostly indirect and/or that they could 
not be quantified, A random telephone check of the districts which 
had indicated that they had a formal program - although perhaps not 
possessing all three of the above-cited factors - Indicated that in 
none of tne contacted cases could a budget figure be estimated. 

The 17 districts responding to the follow-up questionnaire were 
asked a Question concerning methods used to evaluate the effectiveness 
of their program components. Their responses to this question varied 
widely. Some indicated that they usftd improvement in beginning teacher 
performance as an Index of program effectiveness. Instruments reported 
as being used were classroom observations, surveys, and written and 
oral reports. 

A final question on the follow-up questionnaire asked If the 
components of the district's beginning teacher program had proven to 
be effective. All 17 respondents replied In the affirmative. 

Conclusion 

There are very few initial year of teaching programs in Illinois 
at present, if such programs are taken to include not only orientation 
of beginning teachers to district policies and practices, but also 
provision of Information about instructional strategies and the 
Instructional process In a manner eppeciany accommodated to beginning 
teachers (i.e., apart from in-service programs intend. d for all teachers). 
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Only k% of the respondent districts In this survey hod such programs. 

In those coses In which respondentr, indicLted that they had * formal 

assistance program, they were requested to send materials relating to 

It along with their completed questionnaire. Only ten su'n Emissions 
were received In the 598 questionnaires returned. Three of these 

submissions were simply one-page or lentat Ion-day agendas for new teachers. 
Three other submissions Indicated support activity such as a 
university/district program for educators new to a position (although 
not necessarily new to the field of tear 1 - ig), a board/education 
association agreement to appoint a consulting employee to help an employee 
on probation, and a district plan for staff appraisal. Four other 
districts, however, did submit materials which were exemplary for a 
true initial year of teaching program. These districts were EJmhurst 
School District 205, Highland Park Township High School District 113, 
Tlnley Park Community Consolidated School District H6, and Adiai E, 
Stevenson District 125, Excerpts of materials from these four districts 
may be found in Appendix D, 
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EASTERN ILLINOIS UNIVERSITY 

^ CHARLESTON ILLINOIS 61320 



Coffmd of Bducslton 



July 30, 1966 



Dear Illinois School District Superintendent! 

Acting in response to the Education Reform Act of 1985 t the 
Illinois State Board of Education hoe commissioned Eastern Illinois 
University to survey ail Illinois school districts, The purpose of this 
survey Is to learn what is presently being done in the districts to 
assist beginning teachers in making the transition from pre-serviee 
preparation to the responsibilities of the initial year of teaching, 

We would sincerely appreciate five minutes of your time in 
responding to the enclosed questionnaire concerning activities in your 
district, Kindly blacken the appropriate circles with a #2 pencil. 
If spaces on the questionnaire are not large enough to contain any 
alternative choice specifications! feel free to enclose an extra sheet 
extending your comments, Moreover, if your district is doing anything 
innovative in regard to providing assistance and support to beginning 
teachers! please describe these activities on a separate sheet and 
return It with the questionnaire. 

The data gathered in this survey will be an important resource in 
making state policy recommendations regarding teacher Induction* Your 
assistance in providing this data is appreciated. 

Please mall the questionnaire in the enclosed business reply 
envelope by August 15, Questions and clarifications regarding the 
questionnaire may be directed to Robert Barger at (217) 581*5931 or 
(217) 345-5949. 



Very truly yours * 




Principal Investigator 
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SURVEY ON INITIA-L-YEAR-OF-TKACHING PROGRAMS 



IMPORTANT DIRECTIONS 
FOR MARKING ANSWERS 



< 3 USE NO a PENCir pNiV 

• Do NOT USE PENS, 

• Moko heavy block marks 
that completely fill cirr-io. 

• Eruse clearly any answer 
you change, 

• Make no stray marks, 



4. 



6. 



10, 



EASTERN ILLINOIS UNIVERSITY 
SURVEY • QUESTIONNAIRE FORM 
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NCS Hum Opllt BbS S2»t *B 



.GENERAL DIRECTIONS 

District Name 



Respondent ' u Name 
and Title 



CODES 
A B C 0 1 f" 6~W 



Phone ( 



) 



©0©®®®®!©® 

®0®®®®®f®® 



® 



® 
® 



© 



00® 



©©©© 



© 



® 



© 



©®® 



©®® 
O© 



© 



®®|©©®®j®® 

_)©(•: 
®|® rwfi 



® 



O 1 © 



IN THE FOLLOWING, SELECT ONLY ONE ANSWER PROM 
THE CHOICES GIVEN; USE 02 PENCIL; AND DO NOT STAPLE THIS FORM 



®®®® 

to®®® 



©© 
®® 



1. T ype of district! a) elementary b) secondary e) unit 



2. Indicate whether district la moatlys 
b) suburban c) rural 



a) urban 



3. Indicate whether district enrollment is! a) leas "than"" 
250 b) 250-499 c) 500-999 d) 1000.2999 e) 3000-59 99 



a b e 

oooooo o 

1 b c 

ooooooo 



f) 6000-11999 g) 12000 or more 



How many individuals teaching In your district In the 
1985-86 a chc.nl year were beginning teachers (exclude 
substitutes and aidet; and Include only those who wereTsew 
to the field of professional teaching)? a) 0 b) 1 
e> 2~d) 3-4 e) 5-10 f) 11^30 g) mora than £0 (specify 



) 



Are beginning teachers formally given Information on 
nrnrpdnrps. rnldpHnPH and/ft- a^ ft-aft ^ fl of the achool 



district? a) yes (if yee, answer questions 6-13) 

Jb) no (if no, eo to question 14) 

How often is this done? a) once yearly b) twice yearly 
£) monthly — d) weekly dally f) as needed jt) other 




Who does this? a) superintendent b) principal c) other 

Jflffilnf srrfltor ri^ rteparf-tnftne fhH r aamtfnttA "helping" 



teacher 
(specify, 
(specify 



f) combination of the previous choices 

) g) other 



) 



In what context la this done? a) one-on-one b) snail 
ffnnp — <•> Iflrff group — At eoiithff^r-i ?r i »f a bove choices 

(specif y ) e )othir (specif y 

* 



Where is this done? 
_bj Alatrirr nffirr 



a) assigned school building 
other location ( specify 



How la the provider of this activity compensated? 
al nnf addirinnanv cnmnenssr»d hi r^ ^d time 



e) extra pay 
(specify 



d) contract with external agency e) other 



) 



11, How is the beginning teacher compensated for this 

activity? a) not additionally compensated b) released 



®©©®©©® 
bed 



OOOOOOO 



®®®S(iQ® 
a b c d e f g 

OOOOOOO 



®®©®®€>® 



a b" 

OOOO OOO 



®®®®®®® 

a fa c d e f 



®®®®®®® 



©©©©©©© 



b c d e £ g 

OOOOOOO 



®®®®®®® 



bed e 

OOOOOOO 



a be 
OOOOOOO 



®jyp®®_§>® 

bed e 

OOOOOOO 



"tin* e) extra pay d) contract with external agency" 
e) other (spec if y ) 



CONTINUED ON REVERSE SIDE 



®©®®®®® 
lb c d e 

OOOOOOO 



DO NOT WRITE IN THIS SPACE 

SURVEY - QUESTIONNAIRE FORM 



TS7 




TESTING CENTER 

EASTERN ILLINOIS UNIVERSITY 

CHARLESTON, ILLINOIS 81920 



In what manner does" the >fovl<ler evaWate^i^Wficil 
neae of this activity? a) not formally evaluated 
-W — raMriQ gpga w lffg n -r-tport c) or al raport 
d) other (specif y ) 



In what manner does' the '"beginning teacher "evaluate the 
effectlvonaflB of this activity? a) not formally evalua - 
te b) rating form or written report c) oral report — 
d) other (specify ) 



0030003 



« b c d 

ooooooo 



Are beginning teachers iormally given Information nhn»t 
teaching strat egies/instructional process? a) ves. 



aiong witft noh^eKihrilng 1 teachers (it yes* answer 
lueseions 15-24) b) yes, with beginning teachers only 



4 



if yefl> anawiig quiatiena 15-to 2}) c) fie (if no»-gti> 



to question 25) 

T5~, How often is this don©? aj ©nee yearly b) twice yearly 
e) monthly d) weekly e) daily f ) as needed g) other 



(specify 



T 



16, Who does this? 



a) principal b) other administrator 
c? department chair d) as eigned "help i og" teacher 
e 3 college/university staff f) combination of the 

A %m A« * «■«. Urn. j — — , f i & 



abo ve cho ices (specify 
tepee If y 



) 



In what context is this done? a) one-on-one b) imU 
group c) large group d) combination of above choices 
(specif y ) e) other (specify 



18. Where is this done? a) assigned school building — 
b) district office c) university campu s d) other 

) ~ 



location (specify 



19* Are the following topics included? 
~ ~ * discipline 



TrjSS o) no q) unsure d) other 
(specif y ) 



j- ^ „ W^*J J 

- instructional a) yes &) no c) unsure d) other 
planning (specify ) 

- student ~~ a) yea b) no c) unsure d) other 
relationships (specify ) 



- professional 
relationships 



* stress 
management 



a) yes b) no e) unsure d) other 

(specify ) 

a) yea b) no c) unsure 35 other 



(specify 



) 



®®®®®®® 



abed 

ooooooo 



a 6 c 

ooooooo 



abed e f g 

ooooooo 



abed e t g 

ooooooo 



a o c a e 

ooooooo 



bed — 



ooooooo 



®®®g>®®g> 



a b c d 

ooooooo 



a b c d 

ooooooo 



a b e d 

oooooo o 

a b c d 



ooooooo 



b c d 

ooooooo 



IMPORTANT DIRECTIONS 
FOR MARKING ANSWERS 

USE NO 2 PENCiU ONLY 

• Do NOT USE PENS, 

# Make heavy bleak morkii 
that completely fill circle. 

* Irate clearly any answer 
you ehonpa, 

• Make hp itray marks, 
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I ASTERN ILLINOIS UNIVERSITY 
SURVEY - QUESTIONNAIRE FORM 



GENERAL DIRECTIONS 



i 



CODES 



ABC P F F O M I 



o 

0 

© 

© 
© 
© 

©I© 



!© 
© 
© 
© 



T 



©©©©©! 



© 



®i®i©l®l®i®l®l®j® 



© 



©© 
©® 



! 



@T® 

®|C 

© 

'I® 

© 

©'© 

^€ 
2>® 



®®©j©® 



©; 

©i 
© 
®! 
©! 



© 



20, How la the provider of this activity eempenaatfd? a) not 
additionally comp ensated fa) xeJLea.Be.d_ ti wg__^j ^txgra _pay " 



22. 



23. 



24. 



26. 



ERIC 



27* 



28. 



d) contract with external agency e) graduate credit 
f) tuition waiver g) other (specify 



21. How is the beginning teacher compensated for this 

activity? a) not additionally compensated b ) released 



) 



time c) extra pay 
( specify_ 



d) external agency contract 

) 



e) other 



In what Banner does the provider evaluate the effective- 
neas of this activity? a) not formally evaluated 



b) rating for© or written report 
d) other (specify 



c) oral report 



) 



In what manner does the beginning teacher evaluate the 
effective ness of this activity? a) not formally evaluated 
b) rating form or written report c) oral report 
d) other (specify " y 



Did the provider receive specialised training for this 
assignment? a) yes, within assigned school building 



€)©©©©€)© 



a b c d e f g 

ooooooo 



a*T* e d e ™" 

OOOOOOO 



bed — ~ 

DOOOOOO 



abed ™~ 

OOOOOOO 



b) yes, at district workshop e) yes, on college/ 
university campus d) yes, in other manner 



(specify 



_) e) no 



j d^s^rict have a formal program to assist begin * 

ning teachers? a) yes (if yes, please send any available 
printed information on such program and answer questions 
26 & 27 b) no (if no, go to question 28) "~ 



©©©©©©©; 

~~ - 1 



©©©©©©© 



a b c d e 

OOOOOOO 



If answer to 25 was l, yes ,l # indicate major emphasis of the 
jrograms a) a.fffssment ( providing evaluation of the 



beginning teacher b) remediation (providing corrective 
measures for deficient perfo r mance) e) sup po rt (providing 



general assistance not involving remediation) 



If answer to 25 was Wyes, 11 Is the program individualised 
according to the SBecl«li«d need» of a ^ h beginning 
teacher a) yes b) no 



A formal program to assist beginning teachers should be 
the reennnHMHry nf* ^ i mll*& *j MmlMB X&l± ¥ 
b)che local district c) the state d) other (specify 



CONTINUED ON REVERSE SIDE 



a b 

OOOOOOO 



©©©C®©® 



©©©©©©© 



a b c 

OOOOOOO 



©©©©©©© 



a b 



OOOOOOO! 



©©©©©©© 



a bed e 

OOOOOOOi 



©©©©©©©' 



DO NOT WRITE IN THIS SPACE 

SURVEY - QUESTIONNAIRE FORM 




TESTING CENTER 

EASTERN ILLINOIS UNIVERSITY 

CHARLESTON, ILLINOIS 61920 



THANK YOU FOR YOUR COOPERATION, 



PLEASE USE THE ENCLOSED BUSINESS- 



REPLY ENVELOPE FOR YOUR RETURN, 



IF YOU HAVE A FORMAL PROGRAM, 



PLEASE SEND PRINTED INFORMATION 



IF AVAILABLE. 
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OOOOOO* 



OOOOOOO— 
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Responses To Questions On The Initial Year Of Teaching Survey 



1. Type of district' 

a. elementary ,JJ„ ,f 

b. secondary 

c. unit 

No Response 



2. Indicate whether district Is mostly- 



242 i|| 

85 1 4 

268 45 
3 



5, 



N % 
34 6 



a, urban 

b, suburban 

e. rural 1^ 33 

361 61 

5 



No Response 

3. Indicate whether district enrollment Is; 

a. less than 250 

b. 250-499 

c. 500-999 



N % 
94 16 
97 16 



d, 1000-2999 !| 2 26 

e, 3000-5999 'fj 31 

f, 6000-11999 \ 8 



g. 12000 or more 
No Response 



18 3 
4 <1 
7 



How many Individuals teaching In your district In the iQfin ftA e k i 
year were beginning teachers^exclude subs tutli and afde Ind 
Include only those who war- t>* d.tj . £ a aes .™ 



a. 0 

b. 1 
e. 2 

d. 3-4 

e. 5-10 

f. 11-30 

g. More than 30 

No Response 



N 


1 


136 


23 


139 


23 


74 


12 


107 


18 


70 


12 


44 


8 


14 


2 


14 





^?rfS?? fnnln9 ,/" CherS fopnia,, y Slven Information on procedures 
gu.dellnes and/or expectations of the school district? 

a. y«s Of yes, answer questions 6-13) 558 <J 

0. no (If no, go to question 14) ?c 7 

No Response 5 | ° 

p.rt,c U l.r P lten, 9 „as greater than « „7" tn .' .IT^ " % 
respondents th* n IL ^ 3 * r tha tD ta! number of 

of r'esponaent, ^ perCent «9« ".sed upon the total number 



i 
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NOt0 '' !iZ,Tl t] T S? * thr0U9h 13 the ".pontes are based upon those 
districts where question five was answered 'yes'. 



6. How often Is this done? 



N % 



a * one yearly , 5ft fl 

b, twice a month f Q ° 

c, monthly ,{ 

d. weekly *\ ] \ 

e, dally 

f. as needed 

g. other 

No Response 



12 2 

3 I 

230 kS 

36 7 



7. Who does this? 



H % 
83 15 



k 1 



a. superintendent 

b. principal t |J 
C. other administrator J7 , 

d. department chair [ , 

e. assigned "helping" teacher 2 

f. combination of previous choices 

g. other | 

No Response g 

8. In what context Is this done? 

N I 

a. one-on-one .„ ,| 

b. small group J J f! 

c. large group Jf *' 

d. other '7 .J 

No Response °jj * Z 

9. Where Is this done? 

a, assigned school building infi 

b, district office g! 

c, other location „ JJ 

No Response 0 10 



10. How Is the provider of this activity compensated? 



a. not additionally compensated c 2 i 

b. released time 



N * 
94 



c. extra pay J 

d. contract with external agency % I 

e. other ' <l 

No Response | 2 



EMC 
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II. How Is the beginning teacher compensated for this activity? 

a. not additionally compensated JL J 

b, released time 9 *\ J f 
e, extra pay li 4 
d. contract with external aqency « n 

No Response f ' 

> 

,Z ' ,n a «lvlty? n0r *** WValuator °* a,uot « ^ e effectiveness of this 

a* not formally evaluated 
b. rating form or written report 
c* oral report 
d» other 

No Response 

13 * In what manner does the bog inn I nq r^h^r c 
of this activity? 

a* not formally evaluated 
b* rating form or written report 
c* oral report 
d» other 

No Response 

'*• s«:,'!«)?L!:::ss? lv " ,nforma "°" °°° ut «-"»• 

a. yes, along with non-beginning teachers (if 
yes, answer questions 15-24) 3,3 eg 

b. yes, with beginning teachers only (if yes 
answer questions 15-24) 6g 

e. no (If no, go to question 25) iflfl 

No Response 'yy 51 

NOt6S l2EK?!i t0 f Mt0?nS 15 t0 2i * 9re bas<sd on, y U P^« those 
individuals who answered yes to question 14, 

15. Hew often Is this done? 



H 




384 


70 


87 


16 


67 


12 


14 


2 


6 




uote the 


effect 1 


N 


3! 


395 


72 


69 


12 


77 


14 


10 


2 


7 





a, once yearly 

b. twice a month 



M * 
32 10 
44 13 



e. monthly :1 \* 

d. weekly 56 '7 



e, da I ly 

f, as needed 

9. other 'JJ 47 



12 4 
4 1 



No Response 



28 8 
5 



27 
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16. Who does this? 

a* principal 

b, other administrator 
c • department chair 

d* assigned ''helping" teacher 

e. col lege/unlverslty stuff 

f. comb I nation of above choices 

g. other 

No Response 

17* In what context Is this done? 

a* ona-on-one 
b* small group 

c. large group 

di combination of above choices 
o. other 

No Response 

18, Where Is this dona? 

a # assigned school building 
b, district office 
c* university campus 
d* other location 
No Response 

19* Are the following topics Included? 
DIscIpl Ina 

a* yes 

b, no 

c, unsure 

d, other 

No Response 



Instructional Plannl 

a. yes 

b, no 

C* unsure 
d. other 

No Response 

Student relationships 

a. yes 
b* no 
c« unsure 
d, other 

No Response 



ng 



N 


3; 


Ibj 


;, a 


\h 


h 


3 


1 


3 


1 


6 


2 






12 




3 





N 




/9 


ZH 


Ft 1 


^ it 


Z 1 


6 


153 


L 
HQ 




* 
1 


2 




N 






fill 




7 


U 


0 




8 


3 




n 




1 0 1 

HI 


97 


r 


2 


I, 


1 


0 


0 


2 




N 


1 




99 


1 


<1 


3 


1 


0 


0 


1 




N 


1 


502 


90 


12 


k 


21 


6 


1 


<1 


2 





0 
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Professional relationships 

a. yes 

b. no 

c. unsure 

d. other 

No Response 

Stress management 

a. yos 

b. no 

c. unsure 

d. other 

No Response 



N 

?5$ 

39 
3 J 
1 

k 



N 

92 
156 
78 
6 
6 



76 
17 
12 
<1 



28 
2 



20, How Is the provider of this activity compensated? 



N 


% 


260 


81 


9 


3 


11 


3 


23 


7 


0 


0 


0 


0 


19 


6 


16 





a. not additionally compensated 
b* r& leased t ifflfc 
c* extra pay 

d, contract with externa! agency 
e* graduate credit 
f * tul t ion waiver 
g* other 

No Response 

21. How Is the beginning teacher compensated for this activity? 

a* not additionally compensated 

b. released time 

c. extra pay 

dp contract with eKtrrnaJ agency 
e* other 

No Response 

22, In what manner does the evaluatof evaluate the effectiveness of this 
act I vl ty? 



N 


% 


287 


89 


22 


7 


5 


2 


1 


<1 


8 


2 


15 





a, not formally evaluated 

b. rating form or written report 
c* oral report 

d, other 

No Response 



■ • 1 I • • if" 

of this activity? 

a, not formally evaluated 

b. rating form or written report 
c* oral report 

d other 

No Response 



N 



i 



163 


51 


99 


31 


50 


16 


10 


3 


16 




the 


effect 


N 


% 


173 


5** 


89 


28 


52 


16 


9 


3 


15 
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2^ Did tha provider rccofva specialized training for this assignment? 

a. yes, within unsigned school budding 58 JO 

b. yes, at dlitrlct workshop 58 18 

c. yeSp at collage/university campus / 4 g jr 

d. yes, In other manner 02 25 

No Response jg 

25. Ooei the district have a formal program to assist beginning teachers? 

a, yes (if yes, please send any available printed 
Information and answer questions 26 and 27) \$k 22 

b. no (If no, go to question 28) £,33 72 

No Response j. 

26. If answer to 25 was "yes," Indicate major emphasis of the program- 

a, assessment (providing evaluation of the 
beginning teachsr) 

b, remediation (providing corrective measures 
for deficient performance) 

c, support (providing general assistance not 
Involved In remediation) 

No Response 

27. If answer to 25 was <»yes,«» Is the program Individualized according to 
the specialized needs of each beginning teacher? 

N % 

b * n ° u „ 36 28 

No Response 

18. A formal program to assist beginning teachers should be the 
responsibility ofj 

N % 

a. a college/university 71 

b. the local district ,70 It 
e. the state 3 i% °J 

d. other 11 * 

e, no formal program Is necessary zk k 

No Response y 



N 


% 


37 


28 


5 


1| 


75 


56 


17 


13 
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TWENTY- FIVE ILLINOIS DISTRICTS WITH SPECIAL GROUP 
INSTRUCTIONS FOR INITIAL YEAR TEACHERS 
IN A FORMAL PROGRAM 



Lake VMIo CC School District 41 
30*4 Ei Grand Avenue 
Lake Villa, IL 60046 

West Chicago School District 33 

312 E t Forrest 

Wast Chicago, IL 60 185 

Flossmoor School District 161 
2810 School Street 
Flossmoor, IL 60*122 

Glen Eflvn CC School District 89 
789 Sheehan Avenue 
Clan Ellyn, IL 60137 

Skokle School District 73*5 
8000 E, Prairie Road 
Skokle, IL 60076 

Keeneyvllle School District 20 
1350 W* Lake* Suite 1A 
Rosalia, IL 60172 

Kaneland CU School District 302 
47 W 326 Kes linger Road 
Maple Park, IL 60151 

Mount Vernon School DlstrJct 80 
1722 Oakland, Bok 767 
Mount Vernon , IL 62864 

Lowpolnt*Washburn CUSD 21 
508 I* Walnut Street 
Washburn, IL 61570 

Leland CUSD 1 
370 N. Main 
Leland, IL 60531 

Pontlac Township H # S* District 90 
1 100 Indiana Avenue 
Pontlac, IL $1764 

Ldka Park Comrm H»S. District 108 
600 S, Medlnah Road 
Rosalie, IL 60172 

Elmhurst School District 205 
145 Arthur Street 
Elmhurst, IL 60126 

O 

ERLC 



Tlnley Park Comm. School Dlst, 146 
173 16 Oak Park Avanue 
Tlnley Park, IL 60477 

O'Fallon Twp* H.S, District 203 
600 5, 5m! ley Street 
O'Fallon, IL 62269 

McHenry Comm, H*S, District 156 
3926 W s Main Street 
McHenry, IL 60050 

Lincoln Way Comm. H.S, District 210 
Route 30 

New Lenox, IL 60451 

Leyden Comm. H S S. District 212 
3400 N* Rosa Street 
Frank! In Park, IL 60 1 3 1 

Glenbard Twp. H.S. District 87 
800 Roosevelt Bldg 4 E 
Glen Ellyn, IL 60137 

Bartelso School District 57 
8* Washington Street 
Bartelso, IL 62218 

Riverside School District 96 
63 Woods I de Road 
Riverside, I L 60546 

Wyanet CCSD 126 
Fourth Street 
Wyanet, IL 6 1 379 

Wyanet Comm. H*5. District 510 
Fourth Street 
Wyanet, IL 61379 

Hoi Us Cons* School District 328 
5613 W, Tuscarora Road 
Peoria, IL 61607 

KMdeer Countryside CCSD 96 
777 Checker Drive 
Buffalo Grove, IL 60089 
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TE&CHING MENTOR PftOCfUUl 
HANDBOOK 



SCHOOL DISTRICT #205 
Elnhurst, Illinois 



June 1986 



TEACHING MttJTOR PROGRAM HANDBOOK 
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- I - 

I 

ttrmmiCTiaN 



SleSr1 0 ^^L^ r ^y? r o f .SSSfiS District 205 

Mentor. The Caching "ifitSTeSSSS. in ?S3Sl2?J2 W W"**ng a 
Both the Protege and the Saching Sntor w?ll f™r fS"}" t ? achi, MI Position, 
which goes beyond the nonwl adainStrStiS klS ff!^ 1 " orltntatlon »»«* 
Mentor "will bTresponsiblTforto^ tte Teaching 

Issues raised by the Protege? af Sell £ SiSiSSL f"?* 23 th and 
Protege aware of current «S^rSu!lS^2ti^ ,E S3 p 'fJS*? ^ 
their area. p ' ■■wmai, practices, and methodologies in 

and expertise with other slaf? SSSblS"" c " e " * » h »'l"9 their talente 



n 

MEWORINS - A DErtMtTTfw 



^^^^^^m^^m W *?° — " teachers, 
is broader than any onfof ttTSotE of ul£ « «sociate, but the relationship 
transcends just teaching or cLSelinS a?1ZLu£ ff*" 1 * that P 

ways toward the Protege that faSiSSeS tff^iJj 9 ". ™ chln 9 Mentors act in 
academic advancement. BCmttt " *** la "«'s career development and/or 

Successful Teaching Mentors.- 

1- iSn^^lSSir'S'd^!" 9 is ° proc " s «« »<»»Y take, severe! 

2 - S££i-3S2 srs&rrssas 
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5< c^.Io™ JS-Jo under.Und tn.ms.lv.., th.y .„ 

in the pros..., •ATS^^'&SSX^ <Wlop*„t and, 

*' SUSP'S! 9 " or 9aniiational and administrative skill. ~« h.i .... 
-Wop other eoqpst.nei.s that ennance the" .Sec... ..^ach.?.!*"' 

9. induct new teachers Into the orofessinn h«» . 

values, customs, and pattSpSSj " ^rol^i^fh Pr0t ^ eS Wlth 
"the ropes- and proviX «SSi&?„*^ 



III 

H&JOR TEACHIM3 MaiTOR tasks 



^MK^M iSg, ln ' ™ ie " - »•« <-"g the most 

1. become oriented to the District end the specific assignment. 

2. develop lesson planning skills. 

3 ' in e £if.r..? f CU "' nt con »" a < -t-rW. and methodologies in p r . etlee 
4. learn goals and procedures of District 1205. 

5 ' SlSSATSm? PCOeadUt " "«° u »» '« aPa=i.l need, students in ' 

'' «cce,. t L U 'c..chin t ,? ti0nSl *«•*"•• «• ^hnioue. that lead to 

e. develop creative approaches to teaching. 

9. learn to effectively manage instructional and planning time 

10. gyTecc. 8 " 8 " 1 ^ ""»»• ***** facilities of the classroom, shop, 

11. learn to effectively manag, student behavior. 

12. develop confidence in his^er own ideas and abilities as a teacher and a 
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U * fS£db!ck? eU "* ValUatl0n techni **« * steking out and responding to 

l5 ' ffiSdSTSK! 3£ D"|?flt frOT «^ nl8tret0 « - ^league, in th. 

16. develop greater pride in and respect for the profession. 

17. acquire useful inf creation about the eennunity 

Mentor, leaching Mentors nay also^Sf STSIif iJ?» 1 *f ,on ? Caching 
instruction is taking place? fc * Pfe£ «f«'s elassreoB while 



IV 

TEACHING MENTOR PBOffljAM BmmjQPMmr 



take place. i««nning tor uie Dutrlct Teaching Mentor progran will 

2 - ^rl^X^T^V^ "*~ 4 "pic 

3 - co^ttat^M." ^£ r ""f"" 6 

Mill will £ usedfor pS«?L P 3SSSS ^^"J*!? 1 with Ptot «9«- 
identified after workino^ith S^S™?' s ™» ° £ these topics may be 

needs. OtherlapEs shouW VZri^iJSllSS^J^™'" 

of expertise. tev ie wea regardless of the Protege's level 

Teaching Mentor toltarThis/her^Srll °* f 1 * »»»«nge will be for the 
Protege and to solicitudes^ ^Tf&^ge^s^Sor. 
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V 

TIME COMMITMENT 



Being a Teaching Mentor demands additional time on the part off the Teaching 
Mentor and the Protege, The following points address the tine commitments 

1, Teaching Mentors working with teachers new to the profession will be 
expected to work one week beyond the normal school year as well as 
^^"L*** 1 ^ 0 "* 1 P rovidi "9 day-to-day assistance to the Protege 
during one entire school year, proteges will be expected to work this 



Teaching Mentors working with veteran District 205 teachers or teachers 
new to the District with professional experience elsewhere will £ 
!f*!Sf fc L!^F k ^ ^ beyond the normal school year as well as 
spending additional time providing day-to-day assistance to the "otege 

Urn Is^ell? " y * ar * pEOte 9" te expected to™rk thil 



3. 



Teaching Mentors will be given released time, if requested, not to mxemmd 
the J^ivaient off two days during each grading pariS? Sm^LSi^wito 
the Mentor's Principal and the Protege's Principal is necesslry in this 
fifSwif ' U a ****** *• the usual procedufJ^SulS to 



4. 



Teaching Mentors are charged with setting meetings and establishing lines 
off communication with the Protege, Such meeting! may be Store or afft« 

ml i&rfor? SiSh?^^ m 6Ch001 ate ' «« tings should 

2nd Protlge Caching responsibilities of toe Teaching Mentor 



VI 

Setegll" 0 " addresses ««*rvAsien as it relates to Teaching Mentors and 

lt Sf? 1 "? "•"tors are no t supervisors or evaluators of Proteoes and as such 
c^iSi??"J"? ,in con « den «s. The Teaching Mentor P^rLI? 
completely separate from the Teacher Evaluation Program, 

2 * Sff^" 9 !? ntors . the Protege's evaluator should maintain a eolleasial 
su^rv!sor?' * e Pr ° te9e ' S evaluator is not the Te«hiJ"Sent«" * 9ial 

3. pr, Jean Cameron, Director of Instruction, is the District Ceerdinater of 
Sntors? 9 Ment0f PC09Cajn aBd 8u P" vis « the work 3 all SSlJ 

4. In th# role of District re^rainm*^ . 
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III, PARENT GOmMIChTlON 



B. qpen House 

C* Parent *X%aoher Handbooks 

D. Parent conferences 

E* Utters to parents by publishers of Reading, Math, Language 
Arts, etc 

F, Special reports (positive/negative) 

G, Parent contact by phone 

H. Newsletters 

I. Haw visit procedures 
J. Parent groups 

A. Lesson Pians/1»lanbook 

1. Long range 

2, Weekly 

I. Daily schedules 

C. leaning 

D. Flexibility in scheduling special services 

1, Bank/Orchestra 

2, Speech 

3, Learning Disabilities 

E. Busing 

F. Recorondations for next year's placements 
V. CLASSROQH ENVIRONMENT 

b. n'At Sta^SEr**^ 1 ^ °" pcop " *** 

C* Classroom control 

1. Rules and procedures 

2. Discipline 

* 3, Referrals (positive/negative) 

4 , Detentions 
D* Physical 

1. Bulletin boards 

2. Room arrangement 

3. Holiday projects 

£• Bid of year closing procedures 

A, Ecpectations for students 

B* Grouping 

C. Referral procedures 

D« Track moves 

peer interactions 
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vii. emAmiQH 

A, Student 

1, Griding and gradebook 

2, Record ketping related to special Services 

3, IOWA Test 

4, COGAT Test 

5, Report card suggestions 

6, Test construction 
?, Scant ron grading 

8, Anecdotal records 

9. Administration of standardized, teacher made, 
diagnostic tests 

10, Test interpretation 

H. Pailure analysis forii^Xncemplete grade form 

12. Competency testing 

13. Cummulative cards 

14. Annual reviews 

15. Retention procedures 

16. Importance of incorporating review 

17. First and second semester final exams mgh school) 

a. S?antron format 

b, possible exemption Cor seniors 

B, Teacher 

I. Evaluation procedure 
2, Video recording 

C. Text *nd material evaluation 

Til. TEACHING TECHNIQUES 

A, Lesson planning 

S. Shared naterials/idtas 

C, Grouping - homogeneous/heterogeneous 

0, Teaching styles 

F. Questioning techniques 
G« Motivational techniques 
H. Drill work strategies 

1 , Posi tive/hegative reinforcement 
Ji Individual remediation/or support 
K, Anticipatory set 

L, Time en Task 
M. Peer tutoring 
N. Grouping 

0. Audio Visual equipment 
P. Learning Center 

:x. PERScwa 

A. Faculty introduction 

B. Staffings 

C. Paculty meetings 

0. Effective use of an aide 

1. Staff committees 

P. District assignments 
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x. professionalism 

A. Research 
I, Conferences 

C. Workshops 

D, Professional organizations 

E, Hagazint^ 

F, Classroom visitation® 

G. visibility at student Activities 

H. Continuing education/District contribution 
x, union 

J. Teachers' Center 

K. Tax Information (receipts) 



VIII 

HIGHLIGHTS OF TOPICS THAT MAY BE TIME-SPECIFIC 

Srti^^^^^f — topics that m best be addressed at a 
I. SUMMER 

A. Introduction to Curriculum 

B. Introduction to Planning 

C. Introduction to Building 

II. FALL 

A. open House 
8. Report Cards 

C. Parent Contact/Conferences 

0. torn Testing 

B, P.E.P. 

F, Reading Record Cards 

G, l.E.p, 

H, Competency Testing 

1. Plan for first semester exams (High School) 
XIX. WINTER 

A, Young Authors 

8, Junior Great Books 

C. cap 

0. Spelling Bee 

E« Failure Analysis Forms 

F, Optional Parent Conferences 

G. Incomplete Grade Forms 
R»MWiendations for Next Years Courses 

IV. SPRING 

»: .5S*& a S££s tn flM1 — <«* 

C. Annual Reviews 

D. evaluation procedures 

o 5* Sj^Wvt Record roMtrr 42 
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LIST OF 1985^ 86 TEACHING WPffORS 



Seventeen staff ©eaabers st rvtd at Teaching Mentors during the 1985-86 school 
year* Stnet they have eicperienced the Mentor roll, they would be happy to be of 
assistance to others who wish to know more about the Program, 



David Aggen 
James Jarvis 
Koxane Ko@ar 
Willies* Leensvaart 
Williaa Sir 
Own Wrzessca 

Rosemarle Di Orio 
Robert Pettengill 

Donna fredrickson 

Kay GoodffiAn 
Nary Jane Hopkins 
Sharon Horn 
Jan Kaiser 
Kathlyn Schrage 
Isabel Shick 
Mary Sobut 
Nancy Vtlon 



York High 
York High 
York High 
York High 
York High 
York High 

Chucchville 
Churchville 

Field 

Lincoln 

Jefferson 

Jefferson 

Hawthorne 

Edison 

Emerson 

Jackson 

Lincoln 



Hath Department 

Social Studies Dtpartwnt 

Fortign Language Departnant 

Hath Department 

Physical Education Department 

Math Department 

Foreign Language (French/Spanish) 
instrumental Music 

Fifth Grade 
Fifth Gr&k 
First Grade 
Fourth Grade 
First Grade 
First Grade 
Second Grade 
Early Oiildhood 
Fourth Grade 



EMC- 
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Goali 

Formatlvet 



Summatives 



All activities of the supervisory process aim at the 
improvement of instruction, 

is that part of the supervisory activity that lists 
strengths and weaknesses with suggestions for 
eliminating the weaknesses (e,g, observations with 
feedback) * 

is that part of the supervisory activity that assesses 
the staff member's progress in building strengths and 
eliminating weaknesses (e.g, final evaluations), 




Any of the formative programs addresses the goal of improving 
instruction by different means. Observations by administrators note 
the teacher's performance based on specific criteria, Collegial teams 
of two or more also work to this end, but in a mode perhaps more 
appealing to the participants. The summative assessment remains a 
solely administrative responsibility. The following pages delineate 
the collegial process and its relationship to the supervisory process. 
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figiLeqial improvement p£ Tnatiiiatlaa 



The efficacy of peer tutoring has long been proven through research 
and personal experience. Working on the same principles as peer 
tutoring, collegia! grouping is a way of organizing small groups of 
t teachers to engage in professional growth. Collegia! groups of 
varying size may be organized for varying purposes. Teachers may 
create groups of four to five fellow teachers to follow the clinical 
supervision model of pre-observation, observation and post-observation 
conference, A tandem or mentoring group might be created between two 
or more professionals to work on a single problem, as well as the 
informal exchange of ideas and problems needed to be solved that take 
place regularly among teachers. Support for each other is readily 
available with all parties benefiting* Collegia! grouping Is a viable 
practice for peers to improve instruction through formative 
assessment. 



Through mutual exchange, colleagues share their experiences, 
techniques and material designs from their repertoires of tested 
strategies. In addition, the knowledge that each one has, either from 
his experience or from additional training, can be exchanged with 
his/her peers in terms of the specifics of learning theory or sequence 
in specific disciplines and the science of teaching. This exchange, 
of course, allows for fuller understanding of the concepts such as 
those listed as the district criteria, Joubert's statement about "To 
teach is to learn twice" is applicable in this situation, since 
colleagues help each other implement the concepts and practices that 
are connected with the science and art of teaching, professional 
growth is imminent as a result of the sharing experiences between 
knowledgeable professionals, 



Commentary on the improvement of instruction from an 
on-the-f iring-line colleague, both positive and negative, is 
meaningful to the teacher who is being observed, , A knowledgeable 
colleague can also point out the strengths and weaknesses of a teacher 
relative to the science of teaching. Noted strengths can continue to 
be used or further developed through the comments of a collegia! 
observer. Weaknesses, once identified, will probably be given a host 
of remedies from the experiences of those participating in the 
consultation. Through continued observation and the suggested 
remedies, the weaknesses will be eventually remediated with a 
resultant improvement of instruction. 
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Collegia! groups, however, are concerned with the formative aspect of 
the improvement of instruction program known as supervision. The 
summative assessment remains the responsibility of the assigned 
supervisor, The responsible supervisory capacity, both formative and 
summative, and eollegial groupings do not, however, need to be at 
odds, Collegial associations work in the formative mode and the 
designated supervisor works both in the formative and summative modes 
During the formative period, the emphasis is on making the strengths 
of the teachers performance even stronger and remediating weaknesses 
(formal and informal observations, conferences, workshops, inserviee 
and institutes)? in the summative period, the emphasis is on 
assessment of what the teacher has and has not accomplished (final 
evaluation) . In this schematic, the role of a collegial association 
is ancillary and auxiliary to that of the supervisor in that both work 
toward the improvement of instruction. The formative aspect and the 
collegial association may aid the supervisor in helping a teacher 
improve. The supervisor may even suggest a collegial association with 
another teacher who is particularly expert in the area where the 
teacher needs help. 

Those teachers in any given department who are a part of a collegia! 
association could share the plans for the collegial work with the 
appropriate supervisor in the form of personal goals which report 
strengths and weaknesses as found by the collegial team through 
independent observations. The supervisor should ascertain through 
observation how well objectives are being met and gather the neelssary 
data for the final evaluation for which she is accountable. The 
supervisor may also be involved and made aware of what is transpiring 
in collegial work through informal conferences with the participants! 
if such is desired. The supervisor, however, writes the summative 
assessment from his/her own observation and conferences. 

Supervisors can also contribute to the creation of any teams that are 
organized within departments or areas of the program. Probationary 
teachers and teachers on intensive supervision might be referred to a 
colleague or colleagues for suppport and help. Participants In a 
collegial group should be peers in the sense of peers who are of the 
same ability, interests and motives. A collegial group should be 
constituted for the primary purpose for which supervision exists; 
namely, the improvement of instruction. To this end, collegial teams 

IuS5«?If£S n !5E? ! d f° r mny reasons ' "nging from the full clinical 
supervision model to teams or groups that are created to work on 

25?Jfi? lnfit £ uctiona l skills or to work in research/planning 
activities. Some members of the team need to be knowledgeable about 

fJjfiS^SJSSS-^.SL 08 ! - * - in , the «^ultation oblervalionfand 

S^irtSS'iS:; - gJoSS!^* 01 could provlde valuable refiource in 



49 



- 3 ~ 



47 



Collegial groups as ancillary and auniliary to formative supervision 
are an eKCellent device for improving instruction* By writing 

fereonal performance objectives pertinent to instructional 
mprovement, participating in peer observation and feedback sessions 
and the sharing of teaching experiences and increase knowledge, 
collegial groups can add immensely to the improvement of instruction* 
Since all professionals are concerned with the delivery of the beet 
instruction possible for the students entrusted to our care, 
f supervisors, teachers, members of collegial consultation groups and 
support services and resources need to work cooperatively to this end. 
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c} By May 1 the staff member will present his or her Director 
with o written self-evaluation. 

d) By June 1 the Director will discuss his or her summative 
evaluation with the teacher. 



THE MENTOR TEACHER PROGRAM 

During the 1985-86 school year we will pilot the mentor teacher program. 
Mentor teachers will go through a training program to enable them to 
conduct an observation cycle (i.e. pre-eonference , observation and post- 
conference). During the first month of the school year these mentors 
will complete an observation cycle with teachers in their departments 
who are new to Stevenson* This cycle will be completed prior to any 
formal observation by a Director or Principal, 

The program Is Intended to 

1) give new teachers a non- threatening introduction to the 
Stevenson evaluation system prior to the initiation of the 
formal observation! 

2) give new teachers an opportunity to receive suggestions on 
their teaching prior to formal observation, and 

3) promote interactions between new and veteran teachers, 

At the conclusion of the program we will evaluate its effectiveness by 
polling both new teachers and mentor teachers, If the program is con- 
tinued beyond this year, we will establish a system to ensure the 
periodic rotation of mentor teachers, 



SUMMARY OP PACKET CONTENT 

This packet provides an overview of Stevenson's evaluation process and 
a very brief summary of research findings on effective teaching. The 
Appendix includes articles on topics related to effective teaching. 
You are encouraged to add to this Appendix whenever you find a relevant 
article. As we share these articles we will gradually develop a common 
library on the topic. 



